Teacher Notes for Haves and Have Nots Project

Preparation:

Familiarize yourself with the project.

Make sufficient copies of all of the report forms and graph paper.

Organize students into cooperative learning groups with approximately 4 students per group.

Distribute one folder to each group and designate a location in the classroom where the folders will be stored.   Since the students need to collaborate with their group and share all of the materials they create, have them keep all of their project work in one shared folder.

Day 1: Introduction

Go over the packet directions with the students.   Demonstrate the CIA World Fact Book and discuss definitions of the terms.   Have the students practice scanning for their terms.  Give them any remaining time to label and decorate their CIA “spy” folders.

Days 2-3: Identification of countries and data collection

Have students work in groups using atlases to choose 12 countries.   Have them label their chosen countries on the Countries Included in This Report sheet.

Students should then divide up their chosen countries equally.   Using the CIA World Fact Book, they should complete all of the Individual Countries Reports.

Days 4-5: Constructing Bar Graphs
Have students divide responsibilities for the required bar graphs (note: the imports/exports double bar graph should count as two.)

Using the information collected on the Individual Country Reports, students should first complete the Combined Data Sheets.   Students then use their completed Combined Data Sheets to construct their Bar Graphs.

Days 6-7: Interpretation of Bar Graphs / Haves and Have Nots Essay 
As a group, students should examine and discuss their bar graphs.   Each student should decide what three factors most clearly define and separate Haves from Have Nots.   Using their determinations, along with information on their Individual Country Reports, they should complete the Haves and Have Nots Essay Planning Sheet.   Once completed they should write their Haves and Have Nots Essay.
Days 8-9: In depth country analysis: I’m An Average Citizen Essay
  Each student should choose a different country from their list.   Ideally, there should be an equal number of Have and Have Not countries chosen in each group.   Advise students that they will be representing their chosen country in the upcoming teleconference.  Students should use the CIA World Fact Book to look up the additional required information necessary to complete their I’m an Average Citizen Essay Planning Sheet.   They should then write an I’m An Average Citizen Essay in a format that resembles a letter of introduction.

Day 10: The Haves and Have Nots Teleconference

   This activity requires a minimum of two instructors and two separate classrooms.  A telecommunications link needs to be constructed between the classrooms.   This can be done by physically running two long RCA cables connecting two video cameras and monitors in the rooms.   It can be accomplished more easily using programs such as Skype, Messenger or Adobe Connect.

The two classrooms should be designated as the Haves room and the Have Nots room.  Based on the country they chose for the I’m An Average Citizen Essay, students should to the corresponding room.
At the beginning of the session, the instructor should read the Teleconference Introduction to the class.   They should explain that the cameras simulate the global distance separating the Haves from Have Nots.   They have one class period to discuss global issues that create the division between Have and Have Not countries and come up with solutions.   Students should be advised that they might need to speak one at a time and ask the other group if they are listening.

Note:   This activity works best when very little coaching or guidance is given.  This activity often (and predictably) ends in frustration.   Students will often use up their time blaming each other’s group for the problem and exchanging insults or even threats, rather than achieving solutions.  In so much they quickly replicate what happens in real world diplomacy).   At the end of the period, the students should be asked whether they feel more or less positive about the group they see in the camera.   They should also be reminded that this is a simulation which will be discussed in a forum the following day.   They should be reminded not to carry their feelings or continue any negative exchanges outside of this simulation.

Day 11: Teleconference Debriefing and Poverty Power point.

   Start up this day with the students assembled back in their groups.   Point out that the people that were in the camera the day before are the same people they have been working with on this project.   Ask them why it was so much harder to communicate with them through the camera and to achieve solutions.

Ask them if they would like to talk to some real Have Nots in the world.   Turn on the Poverty power point presentation and point out that the real Have Nots do not have the technology necessary to respond.   As you go through the powerpoint, have the students analyze each picture.   Why is really causing the situation?   Who is ultimately responsible?   How does this become a cyclical problem?   Who has the resources and capability to truly affect any change?

Generally students come away from the presentation with the awareness that it is the Have countries that have the necessary means to affect the change.

Day 12: Complete the Shopping at the Global Mall simulation.   
Note:  This activity has been adapted from the “Shop till you Drop” activity offered by the Facing the Future Organization: http://www.facingthefuture.org

As each student enters the room, give him/her a slip with the name of a country and the GDP of that country.   Give each student a “Shopping at the Global Mall” page.   Allow the students 15-20 minutes to go shopping for everything that they will have for that year.   Allow them to talk as they do this.   Students in the Have Not countries generally start to vocalize that they will not be able to feed themselves, while often students in the Have countries start bragging about what they can purchase.   

Discuss the results and ask the students if they have proposals for improving the situation.   If students offer to give each other money, tell them that they need to cross off any purchases that were made with the money they choose to give away.   Discuss what sacrifices might be necessary from people in Have countries and whether it is realistic that people would make these sacrifices.  

Day 13: Possible Solutions to Global Problems

Have students write their Possible Solutions to a Global Problem Essay and read their essay to their class or group.  Have the class discuss which essays seem to offer the most realistic solutions.  

Possible follow-up activities:  

Have the students vote on one solution to a Global Problem and act upon it as a group.

Challenge the students to individually act on one possible solution for a specified length of time (ex. 1 month) and then report back to the class with the results of their efforts.

